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Special Education in South Carolina: 
 




A Brief History 
 
Despite education laws that had been in place nationwide since 1918, 
many children with disabilities were regularly excluded from public schools due to 
the inability of public facilities and personnel to meet the unique needs of 
disabled children. Their options to obtain a public education were severely 
limited: remain at home or be institutionalized. Even children with mild or 
moderate disabilities who eventually did enroll in public school were likely to drop 
out long before graduating from high school*. 
The Civil Rights Movement and the 1954 Brown v. Board of Education 
decision which extended equal protection under the law to minorities, also paved 
the way for a growing population of children with disabilities. Parents, who had 
begun forming advocacy groups as early as 1933, became the prime supporters 
in the struggle to provide educational opportunities for their disabled children.  
 The South Carolina State Legislature in 1977 passed the Education 
Finance Act, which reformed and strengthened state financial aid for public 
schools.  
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The act recognizes local financial ability, requiring every district to pay its "fair 
share" for education.  
 The law ensures every child in every public school an educational 
opportunity that at least meets state standards.  It further provides that all 
children of kindergarten age have the opportunity for pre-school education. All 
handicapped children and gifted and talented students must also be provided 
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Special Education Law 
1. In 1967 Congress added Title VI to the Elementary and Secondary 
Education Act of 1965, creating a Bureau of Education for the Handicapped (now 
called OSEP) and created and funded what is now called the Comprehensive 
System of Personnel Development, by which school districts can acquire and 
disseminate promising educational practices to teach students with disabilities. 
2. The Education for the Handicapped Act (EHA) (P.L. 94-142)-The 
Education for all Handicapped Children Acts is more commonly known as the 
EHA:  
A. Guaranteed a Free and Appropriate Public Education for all children with 
disabilities, ages 5-21. 
B. Provides, at no cost to the parents, Special Education and related services 
to meet students' individual educational needs.  
C. Provides that an Individualized Education Program (IEP) is developed for 
each child eligible for special education and related services.  
D. Provides that all children, to the maximum extent possible, youth with 
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E. Guaranteed parents have the right to participate in every decision related 
to the identification, evaluation, and placement of their child. Parents must 
give consent for any initial evaluation, assessment, placement decision, and 
have rights to appeal.  
3. EHA Amendments-1986 Amendments (P.L. 99-457) Preschool and 
Infant/Toddler Programs: 
A. Extended legislation to include children ages birth to 5. 
B. To extend the guarantee to a Free and Appropriate Public Education 
(FAPE) to children with disabilities, ages 3-5.  
C. To establish Early Intervention Programs (EIP) for infants and toddlers 
with disabilities, ages birth to 2. 
D. To develop an Individualized Family Service Plan (IFSP) for each family 
with an infant/toddler with disabilities.  
4. 1990 Amendments (P.L. 101-476): 
A. Renamed the EHA as the Individuals with Disabilities Education Act 
(IDEA). The amendment also replaced the phrase "handicapped child" with 
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B. Provided Transition Services for students before age 16. 
C. Extended eligibility to children with autism and traumatic brain injury. 
D. Defined Assistive Technology Devices and Services for children with 
disabilities for inclusion in the IEP. 
E. Extended the Least Restrictive Environment (LRE) to require the child, to 
the maximum extent appropriate, be educated with children without 
disabilities -- in the same class they would have except for the disability. 
5. 1997 Amendments (P.L. 105-17): 
A. Extended LRE as an assurance that all students would have "access to 
the general curriculum."  
B. Assistive Technology Devices and Services on the IEP's of all students 
were extended to the extent that use of school-purchased AT in a child's 
home or other settings is required if the child needs access to those devices 
to receive FAPE.  
C. To include orientation and mobility services to the list of related services 
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children who may also need instruction in traveling around their school, or to 
and from school. 
6. 2001, Public Law print of PL 107-110, the No Child Left Behind (NCLB) 
Act of 2001: 
       A.  Comprehensive legislation designed to address the full continuum of 
educational services.  View NCLB here:  
http://www.ed.gov/policy/elsec/leg/esea02/107-110.pdf. 
 
7. 2004-H.R.1350, Individuals with Disabilities Education Improvement Act of 
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South Carolina Data 
 
1. This statewide data summary contains information from state operated 
programs and Headstart programs. The data table reflects information collected 
from the 85 school districts for the years 2002 through 2004 for all disability 
models provided by the public school districts and programs in South Carolina.  
Appendix A illustrates the comparison of all categories of the same years as well 
as the total for years 2002 through 2004. 
 Overall disability totals have increased each year for time frames reported.  
It is unclear from the data reported by the SDE why the significant increase was 
shown from 2002 to 2003 in the preschool child with disabilities. The 2002 data 
indicated 2,256 individuals with a preschool disability were found, while in 2003 
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South Carolina by Disability and Years 
Disability 2002 2003 2004 
Autism 1,388 1,303 1,726 
Deaf-Blind 6 7 7 
EMD 13,019 11,885 11,158 
Emotional Disability 5,998 5,978 5,786 
Hearing Impairment 1,210 1,167 1,221 
Multiple Disabilities 228 198 307 
Orthopedic Impairment 848 747 801 
Other Health Impaired 5,067 5,968 6,817 
PMD 727 701 688 
Preschool Child with a 
Disability 2,256 11,818 2,800 
Specific Learning 
Disability 46,114 47,036 47,876 
Speech/Language 
Impairment 30,639 21,658 29,618 
TMD 2,158 2,086 2,138 
Traumatic Brain Injury 131 147 149 
Visual Impairment 406 378 417 
Total 110,195 111,077 111,509 
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A.  Special Education--According to the SDE, all students with disabilities 
are to be included in statewide or district-wide assessments and if 
necessary, must have accommodations or modifications, or must 
participate in an alternate assessment. 
B.  Decisions regarding the methods of assessing individual students are 
made on an individual basis by the IEP team or 504 accommodations plan 
team and documented in the Individual Educational Program (IEP) or 504 
Accommodations Plan. 
 
C.  Accommodations and modifications that are used in assessing those 
with disabilities must be the same ones as the student uses in the 
classroom. While the IEP team has the authority to decide 
accommodations or modifications, state and local agencies have the 
authority to determine how test results are reported and used.  
D.  An alternate assessment is one developed to assess students with 
disabilities who cannot participate in the regular assessment even with 
accommodations or modifications.  The PACT-Alt is a portfolio based 
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state PACT data. Table 2 represents the number of students participating 
in the PACT-Alt for 2004. 
Table 2 
  
PACT-Alt Participation  
2004 





Basic %Basic %Proficient Advanced 
%Proficient 
and Advanced 
       
3,068 10 38 24 10 27 37 
  Office of Exceptional Children, South Carolina Department of Education 
 
 
E.  In addition to the PACT-Alt, students with disabilities may qualify for an 
off-grade level PACT.  The decision to test a student on an off-grade level 
PACT is determined by the IEP team.  The level of individual off-grade 
level PACT is based on the classroom instructional level of the student.  
These data, according to SDE, are not reported with the overall state 
PACT data. 
 
F.  South Carolina reported in 2004 that an average 5.88 percent of the 
student population (39,069) in the state took an off-grade level test on the 
PACT.  These data included 6.32 percent who took an off-grade level 
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1. Among the implications pertaining to special education in South Carolina 
are that the number of students being served by the system is substantial and 
growing.  In 2004, 111,509 students were classified as having a disability 
(almost 1 out of every 6 students in the state). 
2. Of the 664,439 students in South Carolina in 2004, almost 6 percent of 
them are taking a statewide assessment which is not reported with the 
general achievement data in South Carolina.  Therefore, the student 
achievement data in the state fails to accurately represent the true student 
population. 
3. As the number of students with a disability in South Carolina grows, so 
does the costs associated with providing services to those individuals.  As 
with many students with a disability, classroom size is limited depending on 
the nature of their classification.  Therefore, the per-pupil-cost of instruction 
increases substantially when students are placed in a classroom model where 
the number of students can be half of what their non-disabled peer’s number. 
      4.  With the substantial number of students classified with a disability, and the 
added costs associated with serving this population, does the state have a 
process in place to facilitate the identification and tracking of best instructional 
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5.  Given that 5.88 percent of the student population is administered an 
assessment not reported with the general achievement data, to what degree 
might curricula, instruction, and assessment be aligned with state standards 
and assessments and still remain in compliance with NCLB? 
6.  Students who meet the criteria for placement in a self-contained model for 
serving the learning disabled are subsequently removed from the traditional 
high school diploma track.  What alternatives are in place to adequately 
provide high school (or equivalent) credentials to the self-contained learning 
disabled? 
7.  Finally, what strategies are employed to address and remedy significant 
and persistent achievement gaps between student disability subgroups and 
their non-disabled peers, other than a change in placement?  Is there a 
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